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My Challenges to You . . . 

• Take at least one ________ from this presentation that you will share with other 
teachers you work with. 

• Choose one ___________________ from the list of selected references and learn 
more about reading fluency. 

• ____________ at least one idea from this presentation with ____________ you 
work with to help them improve their reading fluency. 

 
 
 
Key Questions for Consideration 

• Who are the _________? 
• Why do the learners need __________? 
• What level of ____________________ do the learner have? 
• What is the role of __________ instruction in a balanced reading ____________? 

 
 
 
ACTIVE: A Framework for Improving Reading 
 

• __________ prior knowledge 

• __________ vocabulary 

• __________ about comprehension 

• __________ reading fluency 

• __________ strategies 

• __________ progress 
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Figure 1. Reading in a Balanced Curriculum 

 

Theoretical Foundations 
 
Characteristics of Good Readers 
National Assessment of Educational Progress (2004) 
Good readers . . .  

1. read with enough ___________ to focus on the meaning of what they read; 
2. form an ____________ of what they read and ______, elaborate, and _______ 

_________ its meaning; 
3. use various ________ to aid their understanding and plan, manage, and check 

the meaning of what they read; 
4. apply what they already know to _______________ what they read; 
5. read various ___________ for different purposes; 
6. possess ___________ reading habits and attitudes. 
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Narrative Texts 

____________ Texts 

 

_________ 
Reading 

Instruction 

The Goal: 
_______________ 



Developing Fluency in L2 Reading 
ORTESOL 

Page 3 

 

Definitions of Reading Fluency 
Samuels (2006) defines reading fluency as “the ability to ________ and _________ at 
the same time. However, fluency is _____________. This means that fluency is like 
happiness, in that we are not happy all the time, nor are we fluent all the time” (p. 39). 
 
Anderson (2008) defines fluency as “reading at an __________ rate with __________ 
comprehension” (p. 3). 
 

Reading Rate 
 
 

 

Reading Comprehension 
 
 
Figure 2. Defining Reading Fluency. 

 
 
 
Optimal Reading Rates 

Silent Reading Rates Oral Reading Rates 
1st grade: _____ wpm  1st grade: _____ wpm 
2nd grade: 115 wpm 2nd grade: 89 wpm 
3rd grade: 138 wpm 3rd grade: 107 wpm 
4th grade: _____ wpm 4th grade: 123 wpm 
5th grade: 173 wpm 5th grade: 139 wpm 
6th grade: 185 wpm 6th grade: _____ wpm 
7th grade: _____ wpm 7th grade: _____ wpm 
8th grade: 204 wpm  8th grade: _____ wpm 
9th grade: 214 wpm 
10th grade: _____ wpm 
11th grade: 237 wpm 
12th grade: 250 wpm 
College or 
University: _____ wpm 

 
 

Carver (1990, 1992, 2000): _____ wpm 
Dubin and Bycina (1991): _____ wpm 
Grabe & Stoller (2002): 300 wpm  
Jensen (1986): 300 wpm 
Nuttall (2005): 300 wpm 
Anderson (1999a, 1999b, 2003, 2006, 2008): ____ wpm with _____ % 

comprehension 
 

 Reading 
Fluency 
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The Value of Fluent Reading 
“There are slow readers in middle and high school who have ______ issues that affect 
_____________. . . . Without specific work on fluency, comprehension is _________ 
to improve for these older readers”  
(Schwanenflugel & Ruston, 2008, p. 6). 
 
“Around _____% of learning time should be devoted to ___________ development” 
(Tindale, 2003, p. 47). 

 
Classroom Applications 

How is reading fluency developed?     ________________! 
 
“In activities which put [fluency development] into action learners do not work with 
________ language; instead, they become more fluent in using items they _________ 
__________” (Nation, 2001, pp. 2-3). 
 
Silent Reading Oral Reading 
____________ reading Shadow Reading 
Rapid Word recognition __________ reading 
Rate _____________ Choral reading 
Repeated reading ______________________ in Poetry 
Class-paced reading Reading aloud with expression 
____________ reading ________________________ 
 
Shadow Reading 
1. Students _____________ to the reading passage. 
2. Students listen and ______________ the text with their eyes. 
3. Students listen and ______________ the text. 
4. Students _________________ the text. 
5. Students ______________ the text. 
 After each of the above steps, the teacher engages the students in a 

________________________________.  
 _______________ any of the above steps as many times as may be necessary. 
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Appropriate Comprehension Checks 
Schacter, J. (2006). The master teacher series: Reading comprehension. Stanford, 

CA: The Teaching Doctors. (Available online at http://www.teachingdoctors.com) 
Athans, S. K., & Devine, D. A. (2008). Quality comprehension: A strategic model of 

reading instruction using read-along guides, Grades 3-6. Newark, DE: 
International Reading Association. 

 
Developing Thick and Thin Questions (Schacter, 2006, pp. 5-7) 
There are two types of questions: thin (_____________) and thick (_____________). 
Draw a T-chart with columns labeled thin and thick. Write a sample thin question. 

Answer the thin question and point out how is can be answered directly from the 
text. 

 
Thin Thick 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
Students ______________ additional thin questions. 
__________ a thin question into a thick question. Answer the thick question and point 

out how it cannot be answered directly from the text. 
Have students ________________________________________. Provide appropriate 

prompts like, how, why, could, or imagine. 
_____________ thin and thick questions with a __________________. 
Have the students _________________. Each pair produces three thin and three thick 

questions. 
Collect the questions. Select a few to review together as a class. Each time ask the 

students ____________________________ is thin or thick.  
 
Returning to the Challenges . . . 

1. I will talk with other teachers I work with about the following idea I learned in 
this presentation: 
__________________________________________________________________ 
__________________________________________________________________ 
__________________________________________________________________ 
__________________________________________________________________ 
__________________________________________________________________ 
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Returning to the Challenges . . . (continued) 
2. I will read the following book/journal article to increase my knowledge of reading 

fluency: 
__________________________________________________________________ 
__________________________________________________________________ 
__________________________________________________________________ 
__________________________________________________________________ 
__________________________________________________________________ 

 
3. I will try the following reading fluency activity with my students: 

__________________________________________________________________ 
__________________________________________________________________ 
__________________________________________________________________ 
__________________________________________________________________ 
__________________________________________________________________ 

 
 

Selected References 
 
Anderson, N. J. (1993a). Reading rate: Pump it up. In R. R. Day (Ed.). New ways in 

teaching reading (pp. 188-189). Alexandria, VA: Teachers of English to Speakers 
of Other Languages. 

Anderson, N. J. (1993b). Repeated reading. In R. R. Day (Ed.). New ways in teaching 
reading (pp. 190-191). Alexandria, VA: Teachers of English to Speakers of Other 
Languages. 

Anderson, N. J. (1999a). Exploring second language reading: Issues and strategies. 
Boston: Heinle & Heinle. 

Anderson, N. J. (1999b). Improving reading speed: Activities for the classroom. English 
Teaching Forum, 37(2), 2-5. 

Anderson, N. J. (2003). Teaching reading. In D. Nunan (Ed.). Practical English language 
teaching (pp. 67-86). New York: McGraw Hill Publishers. 

Anderson, N. J. (2004). Developing metacognitive awareness. In J. Bamford, & R. R. 
Day, (Eds.). Extensive reading activities for teaching language (pp. 175-180). 
Cambridge: Cambridge University Press. 

Anderson, N. J. (2006). ELT advantage: Teaching ESL/EFL reading. Boston: Thomson 
ELT. Available on-line at http://www.ed2go.com/eltadvantage/ 

Anderson, N. J. (2007/2008). ACTIVE skills for reading (2nd ed.), Intro, Books 1-4. 
Boston: Heinle Cengage. 

Anderson, N. J. (2008). Practical English language teaching: Reading. New York: 
McGraw Hill. 

Anderson, N. J. (in press). ACTIVE reading: The research base for a pedagogical 
approach in the reading classroom. In Z. H. Han, & N. J. Anderson (Eds.), Second 
language reading research and instruction: Crossing the boundaries. Ann Arbor, 
MI: The University of Michigan Press. 

Anderson, N. J., Kory O’Sullivan, J., & Trujillo, J. (2009). Milestones. Boston: Heinle 
Cengage. 



Developing Fluency in L2 Reading 
ORTESOL 

Page 7 

 

Athans, S. K., & Devine, D. A. (2008). Quality comprehension: A strategic model of 
reading instruction using read-along guides, Grades 3-6. Newark, DE: 
International Reading Association. 

Bell, T. (2001). Extensive reading: Speed and comprehension. The Reading Matrix,1(1). 
Retrieved August 8, 2008, from http://www.readingmatrix.com/articles/bell/ 
index.html. 

Bernhardt, E. (2003). Challenges to reading research from a multilingual world. Reading 
Research Quarterly, 38, 112-117. 

Block, C. C. (2002). Comprehension instruction: Research-based best practices. New 
York: Guilford Press. 

Block, C. C., Gambrel, L. B., & Pressley, M. (Eds.). (2002). Improving comprehension 
instruction: Rethinking research, theory, and classroom practice. San Francisco: 
Jossey-Bass. 

Brent, Z. (2006). Fluency in reading: Synchronization of processes. Mahwah, NJ: 
Lawrence Erlbaum Associates. 

Carver, R. P. (1990). Reading rate: A review of research and theory. New York: 
Academic Press. 

Carver, R. P. (1992). Reading rate: Theory, research, and practical implications. Journal 
of Reading, 32, 84-95. 

Carver, R. P. (2000). The causes of high and low reading achievement. Mahwah, NJ: 
Lawrence Erlbaum Associates. 

Cushing Weigle, S., & Jensen, L. (1996). Reading rate improvement in university ESL 
classes. The CATESOL Journal, 9, 55-71. 

Day, R. R., & Bamford, J. (1998). Extensive reading in the second language classroom. 
Cambridge: Cambridge University Press.  

Dowhower, S. L. (1989). Repeated reading: Research into practice. The Reading 
Teacher, 42, 502-507. 

Dowhower, S. L. (1994). Repeated reading revisited: Research into practice. Reading & 
Writing Quarterly: Overcoming Learning Difficulties, 10, 343-358. 

Dubin, F., & Bycina, D. (1991). Academic reading and the L2/EFL teacher. In Celce-
Murcia, M. (Ed.). Teaching English as a second or foreign language (2nd ed.) pp. 
195-215. New York: Newbury House. 

Durkin, D. (1978/1979). What classroom observations reveal about reading 
comprehension instruction. Reading Research Quarterly, 14, 481-533. 

Ellery, V. (2005). Creating strategic readers: Techniques for developing competency in 
phonemic awareness, phonics, fluency, vocabulary, and comprehension. Newark, 
DE: International Reading Association. 

Grabe, W. (1991). Current developments in second language reading research. TESOL 
Quarterly, 25, 375-406. 

Grabe, W. (2004). Research on teaching reading. Annual Review of Applied Linguistics, 
24, 44-69. 

Grabe, W., & Stoller, F. (2002). Teaching and researching reading. New York: 
Longman. 

Han, Z. H., & Anderson, N. J. (in press). Second language reading research and 
instruction: Crossing the boundaries. Ann Arbor, MI: The University of 
Michigan Press. 



Developing Fluency in L2 Reading 
ORTESOL 
Page 8 
 

 

Hasbrouck, J., & Tindal, G. A. (2006). Oral reading fluency norms: A valuable 
assessment tool for teaching teachers. The Reading Teacher, 59, 636-644. 

Herman, P. A. (1985). The effect of repeated readings on reading rate, speech pauses, and 
word recognition accuracy. Reading Research Quarterly, 20, 553-564. 

Higgins, J., & Wallace, R. (1989). Hopalong: A computer reader pacer. System, 17, 389-
399. 

Hudson, R. F., Lane, H. B., & Pullen, P.C. (2005). Reading fluency assessment and 
instruction: What, why and how? The Reading Teacher, 58, 702-714. 

International Reading Association. (2004). Preparing reading professionals: A collection 
from the International Reading Association. Newark, DE: International Reading 
Association. 

Israel, S. E. (2007). Using metacognitive assessments to create individualized reading 
instruction. Newark, DE: International Reading Association. 

Jensen, L. (1986). Advanced reading skills in a comprehensive course. In Dubin, F., 
Eskey, D. E., and Grabe, W. (Eds.). Teaching second language reading for 
academic purposes (pp. 103-124). Reading, MA: Addison-Wesley Publishing. 

Johns, J. L., & Berglund, R. L. (2006). Fluency strategies and assessments (3rd ed.). 
Newark, DE: International Reading Association. 

Kuhn, M. R., & Stahl, S. A. (2003). Fluency: A review of developmental and remedial 
practices. Journal of Educational Psychology, 95, 3-21. 

Kuhn, M. R. & Schwanenflugel, P. J. (Eds.). (2008). Fluency in the classroom. New 
York: Guilford Press. 

Lems, K. (2006). Reading fluency and comprehension in adult English language learners. 
In T. Rasinski, C. Blachowicz, & K. Lems, (Eds.), Fluency instruction: Research-
based best practices (pp. 231-252). New York: Guilford. 

Nation, I. S. P. (2001). Learning vocabulary in another language. New York: Cambridge 
University Press. 

National Assessment of Educational Progress. (2004). Reading framework for the 2005 
National Assessment of Educational Progress. Retrieved August 1, 2008, from 
http://www.nagb.org/frameworks/r_framework _05/toc.html. 

Nuttall, C. (2005). Teaching reading skills in a foreign language (3rd ed.). Oxford: 
Heinemann. 

Pennell, G. S. (2002). The guided reading lesson: Explaining, supporting, and prompting 
for comprehension. In C. C. Block, L. B. Gambrel, & M. Pressley, M. (Eds.), 
Improving comprehension instruction: Rethinking research, theory, and 
classroom practice (pp. 106-134). San Francisco: Jossey-Bass. 

Pressley, M. (2000). What should comprehension instruction be the instruction of? In 
M.L. Kamil, P.B. Mosenthal, P.D. Pearson, & R. Barr (Eds.), Handbook of 
reading research: Volume III (pp. 545-561). Mahwah NJ: Erlbaum. 

Pressley, M. (2006). Reading instruction that works: The case for balanced teaching (3rd 
ed.). New York: Guilford Press. 

Pressley, M., Bellman, A. K., Perry, K. H., Refit, K. E., & Moorhead Reynolds, J. (Eds.). 
(2007). Shaping literacy achievement: Research we have, research we need. New 
York: Guilford Press. 



Developing Fluency in L2 Reading 
ORTESOL 

Page 9 

 

Pressley, M., & El-Dinary, P.B. (1997). What we know about translating comprehension 
strategies instruction research into practice. Journal of Learning Disabilities, 30, 
486-488. 

Pressley, M., & Wharton-McDonald, R. (1997). Skilled comprehension and its 
development through instruction. School Psychology Review, 26, 448-466. 

Rasinski, T., Blachowicz, C., & Lems, K. (Eds.). (2006). Fluency instruction: Research-
based best practices. New York: Guilford. 

Samuels, S. J. (1979). The method of repeated readings. The Reading Teacher, 32, 403-
408. 

Samuels, S. J. (2006). Reading fluency: Its past, present, and future. In T. Rasinski, C. 
Blachowicz, & K. Lems, (Eds.), Fluency instruction: Research-based best 
practices (pp. 7-20). New York: Guilford. 

Samuels, S. J. & Farstrup, A. E. (Eds.). (2006). What research has to say about fluency 
instruction. Newark, DE: International Reading Association. 

Schwanenflugel, P. J., & Ruston, H. P. (2008). Becoming a fluent reader: From theory to 
practice. In M. R. Kuhn & P. J. Schwanenflugel, (Eds.), Fluency in the classroom 
(pp. 1-16). New York: Guilford Press. 

Segalowitz, N. (2003). Automaticity and second languages. In C. J. Doughty & M. H. 
Long (Eds.), The handbook of second language acquisition (pp. 382-408). 

Schacter, J. (2006). The master teacher series: Reading comprehension. Stanford, CA: 
The Teaching Doctors. 

Snow, C. E., Burns, M. S., & Griffin, P. (1998). Preventing reading difficulties in young 
children. Washington, DC: National Academy Press. 

Stahl, S. A., & Hibachi, K. M. (2005). Fluency-oriented reading instruction. Journal of 
Literacy Research, 37, 26-60. 

Stanovich, K. E. (1986). Matthew effects in reading: Some consequences of individual 
differences in the acquisition of literacy. Reading Research Quarterly, 21, 360-
407. 

Taguchi, E. (1997). The effects of repeated readings on the development of lower 
identification skills of FL readers. Reading in a Foreign Language, 11, 97-119. 

Taguchi, E., & Gorsuch, G. J. (2002). Transfer effects of repeated EFL reading on 
reading new passages: A preliminary investigation. Reading in a Foreign 
Language, 14, 43-65. 

Taguchi, E., Takayasu-Maass, M., & Gorsuch, G. J. (2004). Developing reading fluency 
in EFL: How assisted repeated reading and extensive reading affect fluency 
development. Reading in a Foreign Language, 16, 70-96. 

Tindale, J. (2003). Teaching reading. Sidney, Australia: National Centre for English 
Language Teaching and Research. 

Wilhelm, J. D. (2001). Improving comprehension with think-aloud strategies: Modeling 
what good readers do. New York: Scholastic. 

Young, A. R., Bowers, P. G., & MacKinnon, G. E. (1996). Effects of prosodic modeling 
and repeated reading on poor readers fluency and comprehension. Applied 
Psycholinguistics, 17, 59-84.  

Zwiers, J. (2004). Building reading comprehension habits in grades 6-12: A toolkit of 
classroom activities. Newark, DE: International Reading Association. 


